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tools for use in enriching vhatever role educators may play in
e2lementary, secondary, or professional education. It briefly surveys
the ingredients and dimensions of social psychology and then examines
ten areas of educational practice which can benefit from the
application of social-psychological resources. These areas include
social psychology applied to: (1) curriculum content, (2) the
teacher's role in the classroom learning process, (3) the functioning
of the classroom peer group as a learning group, (4) staff
development and leadership, (5) the development and operation of the
school building, (6) the development of the school community, (7) the
development of the larger socialization community, ({(8) the
recruiting, training, and utilizing of the human resources needed for
guality education, (9) future projections for educational planning,
and (10) the utilization of social-psychological knowledge for
improving education and coping with resistance to change. Also
included is a "Tool Kit" of additional available resources for
elepentary and secondary educators. (Author/DE)

n



Ul DEPARTVMENTOF WEALY
EDULUCATION A WELFANE
NATIONAL "NSTI YUY E B

T hutanadn
e Y WYow WY Y N

\
ISR B T TR w3y Y )

R R N S N
AT e M BSND D Y

NYATEY Iw N Y N Y he
N N N N S N
Biv s A N R

LT P N
et fagais el l s N .
* -t.»,:r__)n,\. et i
o .
» - :
} S . . R A
. - ~ . * -
. P N .
; . .
N . % - o . N . A ]
.
. - - .- SRR , :
R . . .
) . . . . R . R . )
. : 1 ‘
. - - &
- - -~ - : )
. . h .. . . . . o
. ) . PN . o
»
L4 . b B ?
-
. .
. sS——
. . .
.
b
s o - et . ' . N ’ N .
. R . ten : . . . .
- . M N - .
N
L]
-
. - .
-
- .

Y



SOCIAL PSYCHOLOGY: A RESOURCE
FOR ELEMENTARY AND SECONDARY
EDUCATORS
by
Ronald Lippitt

- Ronald Lippitt was until recently Professor of Psychology and Sociology
at the University of Michigan and Program Director at the Center for
Research on Utilization of Scientific Knowledge. He is now President
of Human Resource Development Associates of Ann Arbor, Michigan.

Published jointly by:

ERIC Clearinghouse for Social Studies/Social Science Education, Boulder,
Colorado

and

. Social Science Education Consortium, Inc., Boulder, Colorado

1975

: - 100003 ;



The material in this publication was prepared pursuant to a contract
with the National Institute of Education, U.S. Department of Health,
Education, and Welfire. Contractors undertaking such projects under
government sponsorship are encouraged to express freely their judgment
in protessional and technical matters. Prior to publication, the
manuscript was submitted to the National Council for the Social btudaés
for critical review and determination of professional competonce. .
Points of view or opinions, however, do not necessarily represent the
official view or opinions of either the Naticnal Council for the Social
Studies or the National Institute of Education. ‘

N
]

[

ORDERING INFORMATION
This publication is available from:
Social Science Education Consortium, Inc,

855 Brvadway
Boulder, Colorado 80302

~(ORDER SSEC PUBLICATION NO. 174)

It is also listed in Resonrces in Education and can be obtained in
microfiche and hard copy from the ERIC Document Reproduction Service,
identified as SO 008 004. See Resources in Education for orderingy
information and ED nunber.

: 100004

it s 4
i o



™

DEDICATION
» . >
This paper is dedicated with deep affection and appreciation to o
. late Robert S, I'ox. Many of the applications of social psychotogy
presented here were explored during my tweﬁty years of deeply-rowarding
vollaboration with Bob Fox.’ His recent and untimely death has not cnded
the inspiration of his leadership in linking the methods, values, and

insights of the behavioral sciences with the everyday problems of

T . education.
) \
. | Ronald Lippitt
N }\ — ) January 1975
- - ‘ ~
) &
- . _— o
. -
= -
A
N
- . i




N
tt ~

TABLE OF CONTENTS

L
}Orewor‘d.uus»at»~.~-n-:-‘-“1.--'.---.--‘-‘o‘.‘-»-‘.‘o-~o-i-------s:;-.::;»u_V

LIt LORUCE 1O e+ o v s v sevvoonvsnnnsnsssssssnessossansssssssnssssossesnassnl
The Purpose of This DOCUMENT e « v e vvessensonssevesnsassssnnnsnsonend
Some Dimensions of Social Psychology as a Resource for -

EQUCAL 1O t enssssnsvsnsenasessssnsssnsstssnsesssnsosaonsrened
Ten Areas of Educational Practice,for Applying Social- \
psychological Resources..‘..g..‘......‘.........‘.‘i..‘....B

Using Social Psycholoyy as Curriculum CORtent.......eeesssssssecses 10
Some Current Uses of Social Psychology in the Curriculum.......l0
Some Problems.of Utilazing Social Psychology as Content in
. N Curriculum Designs.,.............i....‘,,..“.............16
Some Sugyestions for Incorporating Social Psychology into the
CULLICULUM. ¢ - vssoesasoesesnssnsesvsrsssssssnannsasasosserslB

Applying Social Psychology to Instructional Leadership in the
CLaASSTOOM, = v e esvsssessnoresesssssssssensssssssssvssssnsnsanssssssss20
Phenomena of the Classroom Leadership Situation......eeeceann @D
Implications for Improving the Effectiveness of Instructional v
Leadership ROLES . cvvsosensennnsnascssorsssosssnnsnssssssssll

i Applyiny Social Psychology to the Functioning of the Classroom
L POEBY GLOUD « e v e nsessereessssonsssssesosasonessensressssssesansssossneld
. .Phenomena of Peer Group Operation in Leakrning Groups..‘........ziil
Implications for Coping with Peer Group Phenomena.csseess #oves.24

Utilizing Social Psychology to Improve Staff Development, Staff ?
Functioning, and the Role of the Administrator......... cenervensas b
Some Phenomena of Interest to the Social Psychologist..........26

Some Implications for Improving Staff Leadership and
Operations.,..,,.*.......I........‘,,.,.,............‘.,,.27

Developiny an Ef fective School Climate with Social-Psycholoyical

Resources,.‘.,..‘.............“....‘1............,,.;,......,......29
Illustrative Social Climate Phenomena...-..eesscssvsevossossnes29
Improving School ClAiMAtCe voovsoseonnonsssossasssssassssssnsesne30

Applying Social Psychology to the Development and Operation of the

SCHOOL COMMUNLEY « s vvenerenoneessssasssossnnsasaesesosssssnssonnssss3l
. A Look at the School Community..,.:,.,..,,.............,.,.....31
> Some Derivations for Dgaling‘With These Phenomena....ecceees-- .. 32

» Building the Socialization Community with Social-Psychological
Resources.......;.....................‘.............................33
Some Observations on the Socialization Community.......ece.0...33
Some Derivations and Implications for Action...................34

iii

00006 NYEYIE



Applying Social Psychology to the Inservice Development of Educational

Leadership in Elementary and Secondary Fducation....ciiviviinnecnnanaa 30
Key Elements of Inservice Staff Development. ....eeevevrseecenesasih
Ubservations on Current Inservice Training ActivitiesS............37
Implications for Improving -Inservice Training..eeveeeeeescneese. o3l

Applying Socidl Psychology to the Educational Tasks of Long- and _
Sl‘ort-Rdxltjt‘ Plal“.‘ing‘.““‘.“““'il““.‘..“‘.l?"““‘"“lll‘l"'l‘.‘\‘.‘..'a.l)

Applying Social Psychology to the Utilization of Social Knowledge

for Improving Education and Coping with Resistance to Change..........43
Current Utilization ¢ New Knowledge in Educatioh................43
Social-Psychological Processes for Planning Change...............44

‘Using Social Psychologists a5 ReSOUXCES...eveenresvronssssessnsnescesdd
Concluding Reflections and Recommendations....vivvieninniiaraneeasee. .48
~Refere‘l‘ces".“.l.‘.‘.‘.“i‘b‘i‘h.‘l“.iii‘\‘h‘.."l‘.-‘"l.‘..“‘.“i‘b".‘.l'."""‘ldq

A Selected Tool Kit of Available Resources........

»

'l‘-‘.l““.il.'t‘i"..‘l‘.‘éso

.
§
L}
kg
4 - -~
T N~
—

iv

00007 i :



I

FOREWORD
*

Ronald Lippitt's paper is one of a number of publications ot HRIU/

" ChkSS and SSEC intended to help educators understand the nature of the

various social sciénce disciplines and the contributions that the social
sciences can make to education. ?épexs have been published, or are to be
published, dealﬁng with economics, geography, anthropolr world history,
American history, Political science, psychology, and soc..logy. The
papers include surveys of trends in the teaching of the various disci-
plines at pre-college levels and ideas and resources for the teaching of
these subjects, both as ihdepéhdent courses and as parts or aspects of
cCOurses.

In addition to covering the various ways in which social psychology
has\been used as content in the curriculum, Lippitt's paper is unique in
the range and depth of its suggestions for applications of the discipline
to the undersianding of educational prOblems‘and to\}he creative planning
and implementation of educational change. Social psychology as curriculum
content, while important, is only one of ten applica;ions of social psy-
chology to educé%ion described by the author. Otheriapplications deal
winﬁ the classroom faer group, roles of the teacher, staff development,
community relations, and educational planning.

This paper is a distillation of the wisdom of contemporary social
psychology, as seen by one of the most effective practitioners of our day.
It is based on Lippitt's lifelony experience in teaching, consulting, and
writing about-JQnd planning and implementing--organizational change. It
should be of inestimabié‘value to all who want to understand better and

work for constructive change in educational systems.

/“\7

-

. Irving Morrissett |
Director, ERIC/ChESS'
Executive Director, SSEC

00008
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SOCIAL PSYCHOLUGY: A RESQURCE
FOR ELEMENTARY AND SECONDARY EDUCATORS
by
Ronald Lippitt

Introduction

kY

The discipline of social psychology has emerged, mostiy in the last
fifty years, because so many of the questioné'for study poused by psy-
chologists and sociologists required bringing together facts about indi-
vidual personality and development with facts about the influences and
phenomena of the social environment made up of other persons, groups,
organizations, communities, and societies.

Were people's likes and dislikes toward other persons caused by

. psychological events in their past experience? lOr‘by the ways others

felt and thought who were closely related to them?\ Or by messayes they é

received from the larger society in which they were imbedded? Or what?

' Were behaviors of parents and teachers determined by their person-
ality make-up? Or by their past experience with their own parents and
teachers? Or by the values and behaviors of other parents or teachcrs
they related to? Or bucause of how and what they were taught about bheing
parents or teachers? Or by societal definitifys of parent and teacher
roles? Or what? ~
And there were always questions about how heredity and environment

interacted, and whether the group determined the role of the leader or

N the iersonality of the leader created the style of the group.  And
whether the organization molded the man or similar types of individuals
° clustered together to create certain types of organizations.

So some sociologists and some psychologists began to define their .
focus of interests as social-psychological and to call themselves social
psychologists--developing courses, doEtoral;programs, and professional
associations. And what they weré interested in studying and writing

about has become defined as the behavioral science discipline of social

0:-"}-}&3 m
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psychology. social psychology is a cluster of concepts, research methods,
focal 1nquiry yuestions, and a substantial bogy of resvarch=based knuwl-
edue developed and defined by social psycholoéists.

As a tocus for clementary and secondary teaching, this dincipline
has not yet bheen sebarated out as a curriculum area although many of the
contents and principles of social psychology are taught in various parts
of the curriculum and a few courses have been offered. .
The potential usefulness of the resources of sgcial psychology*for(i

Q_enrichment of the curriculum, the improvement of the quality of the

schogl as a learning culture, and the improvenent of teacher education
erendous. The contributions are already substantial but tha great
acreleration in the utilization of social psychology which can be expected
sti1ll lies ahead in elementé?y and secondary education.

. |
The Purpose of This Document'

war pﬁrpbse here is to :link educators to some of the resources of
social psychology, not as ag academic exercise, but as useful ideas and
tools for use in enriching and strengthening whatever role they may play
in ¢lementary or secondary eduyation or in training professionals for’
roles in the educational systém.

In this introduction, we will briefly survey some of the ingredients
and dimensions of social psychology and then cite ten areas of educational
practice which can benefit greatly from the application of social-
psycholoyical resources. In the main body of this paper, we will illus-
trate and discuss the utilization of social psychology in each of the ten
areas, as well zs describe ways in which social psychologists themselves
can be utilized ag resources., We will conclude with a Tool Kit of Avail-
able Resources which lists additional resources, in six different cate-
gories, for elementary and secondary sducators.

Some Dimensions of Social Psychology as a Resource for Education

EQucators think about the various elements of the educational system

which they must deal with and develop in ordex‘to create a well-operating
learning culture--the pupil as an element, the classroom group, the faculty,
the building, the total district, and the community. Social psychologists
think about the elements of the social system which they need to focus on

WG 00040
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1 order to study the dynamics of social process and social structures=--
. the social behavior of the jndividual, interpersonal .relationships,
»intcradtiéns of a smalligrnup, the organiz§tiona1 system, the interyroup
. system, and the community. A commonality of interests between cducators
and‘social psychologists is apparent. \

The school system is one of the variety of éocial systems where
social psychologists have studied the phenomena of social behavior and
the operation of social systems. The findings from their yeneral studies
and from the more specific studies of educational systems provide a re-
source of knowledge available for educators to utilize in their policy
decisions, in planning, and in action to make the éducational system
work effectively. As we will see laier. this process of utilizing
social-psychological knowledge &s an educator is in itself a social-
psychological problem which has been muchokeqlected until Qeiy recently.

1f we look at social psychology as one of the behavioral science
resources available to help develop and improve the functioniny of the.

. educational system, with its many processes and structures, we can
i1dentify particular aspects of social psychology as resources including

. the posing of useful inquiry guestions and the presentation of a variety
of methods of inquiry.

Posing useful inguiry gquestions. Many of the things that puz:zle

educators have been seen as challenging inguiry issves by social

psychologists.
x\l‘ At the lavel of the individual as the social unit, they have

. been challenged by such guestions as:

what are the.causes of irrational prejudice toward those
who are .diffekent socially, racially, or ethnically; or
., toward those who are different in nat idity?
How does the social-economic background of individuals
affect their role as learners or teachers in the classxoom?
How does one's position and role in the family affect one's
attitudes and performance as a learner in school?
In what ways does one's evaluation of scelf affect one's
 perception of others, behavior toward others, and perfor-
mance «s a member of the classroom learning group?
. ; 2. At the level of interpersonal relations, therc are such
challenging social-psychological inquiry questions as:

. \ what are the reasons that some children are accepted and

Al
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others rejected by their peers in the classroom yroup?

How does the way one is percelved by and reacted to by
one's peers influence oneé's motivation to learn?

How Jdu the teacher's expectations about a child's attitude.
and, behavior influence the teacher's behavior toward thaty

child as a levarnex?
. . 7
how do the interactions between the male and the female ”
members of the classrdem yroup change with afge levels?

i How are boys and girls ditferent in thedr yeactions Lo
[ the expectations and procedures of the aducatlonal systemy

——

1,
w

. At the level of classroom interaction:

How do classroom norms about collaboration with the teacher
develop and operate?

~

What are the bases offcollaboration and competition between
A ) peer leadexs and the reacher in the operatlon of the class-
room group?

;
* What are the‘causas of competition or cooperation between

students when working on learning tasks?
&

? ' " What are the conditions that lead to peexr acceptarnce or
' rajeétion of pro-teacher or anti~teacher attitudes and
behaviors of follow students?

M: At the level of faculty functioniny:

) ‘ N How does“the principal's leadership rale al fect the motiva-
. ~ tion and performance of the teacher in the classroom?

How does participation ih yval settiny and planning atfect
. ~ the readiness of teachers to accept and exchange new educa-
tional practices?

How does the principal’'s influence with personncl higher in
the school system affect his or her accepcence and effertlve-
ness with the staff group? N

\ what kinds of leadership behavxors in faculty meetlngs are
: effective in promoting good problem solving?
\,B 5. At the level of school building operation:

- flow does the attitude of the administration toward school’
_government affect the type of student leaders who are
“chosen by their peers?

- How does the leadership style of the przncmpal influence
U the vandalism and absenteeism of the student body?

What determines the posit.ve or negative emotional atti-
tudes and friendly or hostile behavior styles among the
different age groups who occupy the same'schpol‘building?

How does the type of interaction between principals and
their teaching staffs affect the attitudes and behaviors
of the student members in the school buildings?

o
/»’ N
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T \ 6. At the level of educational community:

How do the parents' perceptions of their acceptance or
non-acceptance by the teachers iafluence parent suppori
of the school and its program? ' ——

How does involving volunteer helpers in the educational -
program of the school affect votes on bond issues and
‘reactions to long-range plans?

. \ How do the intergroup conflicts in the COmmunlty in-
) fluence student relations in the school building?

B fThese and many similar questions of great importance to educators
are the special focus of social psychologists and educatlonal psychol-
ogists who have developed social-psychological interests. Those who
have been trained in educational psychology are more likely to be
interested in factors related to learning performance and edncational
achievements and those trained in social psychology tend to be more
iﬁterested in phenomena of group norms, interaction process, grbup con-
fllct, 1eadersh1p and influence, and cooperation and competition. The

" facts that have been discovered by social psychologists about these ques-
tions and the ways they have developed for thinking about them are a
major resource for all of the participants in the educational process--

Y | ¢ : E
administrators, counselors, teachers, parents. and students.

Presenting a variety of methods of inquiry. Another aspect of the
discipline of social psychology that has importance for the practice‘of
education is the variety of inguiry methods and tools that have been
developed to c611ect facts and do analysis about the types of questions
indicated above. '

Whenever educatiggal practitioners want to assess a problem, yet -
irformation on how students or teachers or the conmunity are thinking ‘
about a particular guestion, or get a picture of what is going on in
the classroom as educational practice, they face a puzzling question of
just how much information ‘they need and from whom in order to acquire a
valid information base for making interpretations and judgments. Social
psychologists, alond with statisticians, have done a great deal of work
on developing "people samp}ing“ and "time sampling” in order to ascer-
tain how many people need to be interviewed or quea§ionnaixed to get a .
valid picture of the thinking of a given population, such as‘the com-
minity, the faculty, or the student body. They have also worked on™ how

many obéervations on* needs to make and for how long a time in order to“\“

- - plovo 00013
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get a valid picture of what is goiny on in a classroom, faculty meeting,
or any other social interaction situation which the educator must accu-
rately assess. Without some understanding of the sampling method used
in social-psyvhoingirar investigation, the educational practitioner is
likely to fall into the trap of drawing incorrect 1nferences from 1n\ui»
Livient or skewed data, or of wasting resources by gatherlnq Loo much
intormation. |

. Some social psychologists have also had a special interest iﬁLﬂvlpinq
~eduéators discover the role of "participant observer." Through such a
role practitioners can use a plan of ob]ect1Ve record keeplng to enrich
and objectify the data used for making educational decisions and taking
action. ‘

Social psychologists have been involQed in the development of a wide
variety of interview methods to get informition from individuals abouﬁ
‘their intention, their attitudes, their expectations, their values, their
feelings, their predictions, and mauny other types of information needed
by both researchers and educational practitioners. One of the interesting
recent developments in interviewing has been the group i1nterview procedure
whereby small groups of five or six individuals of different orientations
or trom different roles, such as student, parent, and teacher, are intcer-
vgewed collectively. This provides\the stimulus for triggering ciffer-
ences among the respondents and prov1des the 1nterv1ewer with arn oppor-
tunity to ‘observe the interactions of the Jntervlewees in tne group set-
ting. Another aspect of interview methodology is the colding of the infor-
mation from the interviews so that what the various interviewees have said
één be compared and compiled to give a valid picture of the findings from
the total interview effort. *

Perhaps the most widely used tool of the social psychologist is the
.written questionnaire designed to elicit all types of information from
respondents, including students, parents, teachers, administratcrs, and
comunity members. ' A great deal of research has been done on the best
ways toc construct quuB;ionnéire‘schedules which get the appropriate infor-
mation. E@ucators who have consulted with social psychologists about
questionnaire schedules they have been developiny have usually received
very valuable help in making their questionnaire easier, more adequate,

and mores acceptable to respondents.

o1t 00014



Social psychologists and child psycholpgists have probably beon

rhe most active in developing systematic observation as a method of
inguiry. Obsexvation meihoés represent a very important addition and
vomplement to the methods of interviewing and questionnairing. tome ol
our most confronting\education;l research tells us that there is often
very little relationship between the intentions or plans which adminis-
‘trators«or teachers have‘and‘wha; they actually do when their behavior
is observed rather than their intentions assessed. During the past few
years several educators, such as Ned Flanders and Edmund Amidon, havg
made important uses and adaptations of:oﬁservation‘methodology in order
to study the actual learning process which goes on in classrooms through
the interaction between students and teachers, and students and students.
These\findings have shed a great deal of light on the reasonélfor low ox
high involvement of students in learning activities and how the differ-
ences between teachers' styles affect student learning activity. ‘

Time sampling technigues are a very important part of observation
methodblogy. Administrators who drop into a classroom "for a fei
minutes"” once a month prbbably‘have a very inadequate basis for making
any judgments, and unless they had sowe pre-designed schedule of "what
to look for," they serve as very inaccurate recorders of the significant
aspects of)the interaction process in those classrooms they observe.

Another type of methodology might be called "records analysis."
Many of the thiqgs that go on in a school system--tardiness, absenteeism,

sickness, promotio violations of rules, membership in various activ-

ities, achiev“‘hts--ar recorded on various kinds of record sheets. In
their own inyestigations|social psychologists have found many ways of
meaningfully tabulating and anglyzing these kinds of records to draw con-
clusions about social climate, social relations, administrative leader-
ship, and many other types of phenomena. Increasingly, educational
practit%pners are expected to do meahingful evaluation of their educa-
tional efforts. They could do much of this economically and efficiently
if they would create meaningful record-keeping methods and set up proce-
dures for utilizing the data to improve their programs.

Perhaps one of the most helpful methodologie§ which social psychol-
ogy has contributed to education has been the techniques and strategies

of action research. This methodology, developed by Kurt Lewin and his

atoee 00015



students, emphasizes the importance of involving members of the popula-
tion to be rgseazChed in the planning of the data collection activity
and in the\actual collection of the data {(for example, as interviewers

or observers). A key aspect of this methodology is the procedure of
feedback sessions-with the population being studied. Lewin emphasized
that there will ﬁe a greater readiness to utilize the data if the partip»
ipants have been involved in the planning and collectiong of the in forma~
tion aﬁﬁ are co-barticipants in the interpretation of the findings--
participating in face-to-face feedback sessions and looking at the data

and action implications along with the investigators. Many educational

administrators have taken this lesson seriously and have demonstrated

that the involvement of students, parents, or citizens in both survey
activit.es and feedback sessions has resulted in non-defensive motivation

to chanye and to use the findings. Seldom do findings from such a survey

‘"stay on the shelf."”

Pursuing the types of inquiry questions indicated above and utilizing
the various methods briefly identified here, the social psychologists have
developed very significant resources for educational practice. The con-
cepts which have been generated for interpretation of data and the yencr-
alizations which have been developed from research findings can be useful
in a number of different ways to promote the quality of education.

The following section will list ten areas in which social psychology
can be applied as an educational resource. Following this introduction,
examples of social-psychological implications for educational strategy
and practice are provided. Spelling out in detail the applications~6f
social psychology in any one of these ten areas, howevqx, would exceed
the scope of this document. Therefore, Qnly two or\th$ee significant
illustrations for each area of application are proviﬁhh. Additional re-
sources are listed in the Tool Kit. of Available Resources which will help

the reader pursue further an area of particular intefest.

Ten Areas of Educational Practice for Abplyjng Social=-Psychological

Resources \ »

1. Social psychology as curriculum content. Social-psychological

concepts, principles, and methods are scattered throughout the social

studies curriculum, particularly in some of the new inferdigciplinary

w19 00016
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efforts. Howevexr, there has been practically no presentation of sovial

psychology as a discipline any place in the curriculum.,

2. Social psychology applied to the teacher's role of classroom

learning processes. Since students are coercively influenced to attend

school, the role of the teacher as classroom leader is fraught with many
pxoblems which have been of great interest to social psychologists.

3, Social psychology épplied to the functioning of the classroom

peer group as a learning group. Many of the influences toward attitude

7 - . .
change, toward acceptance of the teacher's role, or toward putting enexrgy
into the work of learning come from the dynamics of the peer yroup.
Social psychologists are particularly interested in this problem.

4. Social psychology applied to staff development and staff leader-

ship in the school building and school system. Although industry has

used social psychology most thoroughly in this area, more and more schoél
administrators and school boards are also recognizing the importance and
thzynecessity of programs for staff development and inservice training
for administrators and supervisors.

5. Social psychology applied to the development and operation of

the school building. The developmeni of a school climate which supports

and facilitates creative education is one of the central challenges of
school administrators. Social psychologists have been very interested
in this problem of organizational social climate.

6. Social psychology applied to the development of the school

community. The functioning of the educational program of the school
bPilding depends on far~more than just students, teachers, and adminis-
trators. There are other types of professional and paraprofessional
support personnel as well as volunteers and the key population of
parents. Developing communication and collaboratibn between these
various groups is indeed a challenge for the school administrator.

7. Social psychologxfapplieﬁ to the development of the larger

socialization community. The sthool system is only one of some seven

vested interest groups in the community which have some delegated
responsibility for rearing, protecting, and educating the young. Much
of social-psychological knowledge about intergroup relations is relevant
here. ‘

8. Social psychology applied to the recruiting, training, and

,'iva;lis’ 00017
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utilizang of the human resources needed for gquality education. Social

psychology has many relevant resources to offer to the preservice and
the inservice training of all types of educational personnel.

- V.  Social psychology applied to future projections - for cducational

planning. There are many kigds~of projoections of the future, including
political, economic, and technological. And there are‘social-psycholouical
projections based on social-psychological ﬁheory and observations which
are among the most critical for educatiovnal planning.

10. Soucial psychology applied to the utilization of social-

psychological knowledge for improving education and coping with resistance
to change. One of the sad facts in the functioning of our total society,
as well as every school system, is the lack of utilization of systematic
social knowledge as a basis for policy making, planniné, and action taking.
in recent years a growing number of social psychologists have been ap-
pPlying social-psychological research methods and theories to the analysis
of the reasons for the lack of utilization of social knowledge. In addi-
tion, they licve used these methods to discover the conditions under which
relevant social knowledge will be identified and effectively used to
actually influence the functioning of the school system and the other
parts of the community. The process of initiating and facilitating
"planned change" is becoming a focal concern of social psychologists.

As we explore these ten areas of application, we believe that both
educators and social psychologists will discover many challenges and
oppoitunities for~collaboration. Perhaps this framework will alsq help
organize the many uses of 'social psychology which educators are currently
making.

-

Using Social Psychology as Curriculum Content

Some Current Uses of Social Psychology in the Curriculum

One hundred and five curriculum progiams and projects were retrieved
through an ERIC search, utilizing descriptors which seemed to represent
social-psychological orientations. Forty-three of the abstiacts seemed
to give evidence of some significant use of social-psychological concepts,
although tﬁé‘discipline of social psychology was not identified in most

cases. The sample probably provided a good representation of the current
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types of utilization of social psychology in elementary and sccondary
curricula, even though it is a very small sample of the much wider base
of unreported sovial studies orojects and innovative proyrams. We hav
no indication o!f how aware the various curriculﬁm developers and tcach-
ers ware of social psychology as a substantive discipline and as a
source, of particualar methodologies. Here are some of the places we
found éocial psychology in the curriculum: .

Focus on the family. We found a number of examples of the con-

ceptual sequence of the family, the group, the institution, the com-
munity, and the society. In first and second grade unlts on the famlly.
it was typical to find such social-psychological foci as "the roles of

members of the family,” "jnterdependence and 1nteract1on\?f family
members,” and "cooperation and competition among family membeérs," with
the mention of projects, games, filmstrips, and othexr participation
strategies. Other programs were somewhat more sociolbgical, with a
focus on comparing families from different cultures {for exampiv, Soviet
family, Kibbutz family, Japanese family, northern Nigerian family, and
Colonial family from Boston). Sociodrama and role playing were used in
some programs to help make'such comparisons more vivid and meaninjful.
The other focus, on family was at the secondary level in home economics
programs where the emphasis on family living was often linked with
child development, child care, and field work with children, as well
as with projects in studying one's own developmental history. The
ingredients from social psychology in such programs usually included
concepts of socialization, parcnt-chxld influence patterns, and some

3

emphasis on sex roles.

Focus on social problemsm Many of the programs centered on the

study of social problems gqve\llttle evidence of awaren é of social-
psycho1og;ca1 1nqu5ry into .social problems. Some progrS;s did focus on
such problems as the development of personal prejudice, the personal
dynamics of making value decisions, the role of the peer group in
influencing orientation to problems, and the potentialities of youny
people for takiny action and coping wlth resistance to change. Otner
programs had units on improving human relations as a major social
problem and utilized psychological and social-psychological concepts

along with economic and political concepts. Other programs focused on

(NN RIEIE
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conflict as a social problem area and, when dealing with controversial
issues, made use of concepts from social psychology concerning inter=-
personal and intergroup conflict dynamics, along with concepts from

other disciplines. Some utilized such concepts as ambivalence, aliena-

tion, dehumanization, unconscious defense mechahishs. and socialiiatiqn

to aggressiveness. There was relatively little fpcus on social-psychological
aspects of strategies for conflict resolution, conflict management, and
negotiation and conciliation. ‘ ‘

Focus on intergroup relations. A substantial number of programs

focused on interracial and interethnic relations and many introduced a
)mnltiethngc relations focus. In most of these programs, the social psy-
chology of prejudice and stereotyping and issues of attitude change were
the significant part of the progfam,~often‘with self-study and survey
inguiry projects. Many of the programs were guite didactic and evaluative,
although others made substantial use of inquiry through role playing, -
simulations, field projects, and self-study activities. A number of
projects in this area were guite self-conscious about the "interdisciplinary
approach"--one which uses concepts from psychology, socioiogy, anthro-
pology, history, and political science, as well as from scientific method.
There was very little identification of social psychology as a separate
area of disciplinary content. One project had the explicit purpose of
"improving interﬁersonal relations among the high school students of our
city Bhigh schools.” It actively involved students in planning activities
for the course and almost all of its content seemeé to be based on sccial
psychology. ‘

Focus on generic human relations. Several curriculum reports indi-

cated a broad focus on all types of human relationships, with such emphasis
as "studying social interaction in order to help students explore their
own potential and develop the skills of responding to the needs of others,"
Another program emphasized "accepting oneself, devéloping personal values,
living with others, friendShips an§ peer relations, alienation and rejec-

* tion, appreciating those who'are different ethnically, religiously,
regionally and nationally."” Sdﬁe of these broader pfogramé made inter-
esting use of materials from drama and fiction,\\?hey made much more use
of concepts from social psycholeogy than of its active lnquiry methods or

the action-research methods of participative learning.

00020
000
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Focus o social values. There scvemed to ke much interest in value

imjuiry as the entry into social studies, particularly at the upper
clementary yrades, getting the'lunrnbrs actively involved in value
Galogs, decision making, and fact finding. These activities were
olten tocused on exploring and clarifying Value issues related to
problems in the community, intergroup relations, conflicts within the
school culture, and, less often, with value dilemmas in the development
of self identity. There appeared to be much conscious effort to use
good strategies of inquiry method in these proiects and there was an
important social-psychological emphasis on awareness of self as a mix-
ture that included rationalit&, feelings, and prejudices. One very
challenging psychological issue for social studies is how to help young
people affectively identify with such macro (“at a distance") issues as
"worldvﬁindedness.“ This was a’ very important‘aréa~of social- |
psychological experimentation in some of the projects.

Focus on occupation and life planning. Even though it is predicted

A

that by 1980 75 percent of the jobs in our society will be human service
jobs, there were very few examples of a curriculum emphasis on learning
about and experiencing peopie-helping &oles as occupational potentiali-
ties. A few projects, however, did provide opportunities for students

to explore human services occupatiéns and to have some field-experiénce.
such as tutoring and leading younger children, with class;work focused
on the skills involved in being effective as helpers of yodngers, peers, -
and elders. By and large, these activities were extracurricular rather

than core aspects of these social studies programs.

Focus on interpersonal sensitivity ard relationships. Traditionally
the social studies program, both elementéry and secondary, has conspicu-
ously omitted a focus of inquiry on here and now interpersonal phenomena.
However, we found a number of recent eleﬁentarykptojects which did look
at social leafning in such a manner. They dealt with interaction situa-~
tions in the classroom and in the daily life of the child, centering on
these as the material for study and utilizing observation, role playing,
and story and film episodes. There was considerable emphasis on the
development of positive self-conceptions and interpersonal ceoperation,
and on legitimizing the expression of positive and negative feelings.

At the secondary level, we found very limited but important

[ d
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experimentation with the use of the classroom group as a laboratory for
tﬁe study\of social relations and of such social-psychological phenoﬁena
as individual decision making, group decision making, leadership develop-
ment, clique formation, scapegoatiﬁg, and acceptance and rejection.:
Several creative teachers were experimenting with the use of the toois
and exercises of applied group dynaﬁics which have been developed and
used so extensively with adult groups in human relations laboratories.
*Self*study was another focus of several secondary programs. For example,
one program stated, "the‘major objective is for -the teenager to examine
his own values and behavior and those of his peers, and to help him to
set goals that will help him get the most from the teen yeéars."

Focus on communication and discussion. From those teaching the’

humanities at the secondary level, we found a number of curricdlum se-
guences focusing on discussion method and communicat;on, with an emphasis
on human interaction and awareness of self. For example, one course on
the discussion process had units for "acquiring awareness of self énd
relationship with others," "preparing self to function effectively in
discussion," and developiﬁé "membership and leadership responsibilities
and styles of participant behavior." The teachers of this unit had a
background of training in speech departments rather than social science
departments, but were still obviously making active use of the resource
of souvial psychology.

An interdisciplinary focus. We found numerous efforts t? convert

traditional social studies into a framework of social science education
with a conscious effort to identify and use the resources of the different
social science disciplines. In most cases, the units of study fdcused

not on the disciplines brt on some particular problem to be aﬂ!&yzed,
identifying concepts and methods from the different disciplines which
were to be utilized in part of the inguiry effort. Teachers were provided
with charts and tables showing the concepts derived from the different ‘
disciplines. Two twelfth-grade courses focused on sociology, social
psychology, anthropology, economics, and political science and had uﬁits
that presented the content and methods. of each discipline and some
activities that gave practice in applying the knowledge of the particular
discipline. As far as we know, only one project, sponsored by the Social

Science Education Consortium, has made a comparative analysis of the

E=i0t - 00022
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disciplines, with an effort to derive core concepts generic to all the
disciplines, as a basis for developing an interdisciplinary program.
(Juny et al. 1966)

Focus on Psychology. Kasschau and Wertheimer (1974) have rovivwed

tﬁc teaching of psychology in the elementary and secondary schools,
indicating that there have been two major types of emphésis--tho fos~
tering of mental health and positive psycholoyical qrowth and the
discipline-centered emphasis on psychology as a science, taught in much
the same way as an introductory psychology course in college. There is
nc need ﬁo review the extensive analysis of these two co-authors. The
major‘point to be made here is that the teaching of psychology with
these two orientations has tended to select concepts from inaividual
and personality psychology, on the one hand, or, when taught as a
discipline-centered course, has tended to emphasize physiclogy and
individual and experimental psychology rather than social psychology.
social psychology has received relatively minor emphasis in most of thnj
psychology courses which have been reported, as well as in texts and
other published resource materials.

Focus on social psychology and group dynamics. We found three pro-

grams in this category: one, a 1abo£atory~course for upper elementary
students with social psychology as its framework; the second, an vlective
course in social psychology at the high school level; and the third, a
course which focused on group behavior and group dynamics with an em-
phasis on observation. In eaci of these cases an effort had been made
to derive core concepts of ‘the discipline as a basis for organizing the
learning activities and to give emphasis to the methods and tools which
had been developed by social psychologists and adapted for use by
students.

This' will give the reader a brief overview of tpe variety of curric-
ulum contexts in which the content and methods of social psychology are
cu}!ently being utilized in elementary aﬁd secondary education. 1In such
a~ra§idly developing field of educational innovation there are no doubt
other foci and types of utilization which we have missed. At this point
we would like to make a few observation.. about some of the problems of
utilization of social psychology suggested by our review of these

projects and programs.

H
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- Some Problems of Utilizing Social Psychology as Content in Curriculum

Probably the most serious problem s that the concepts, roscarch

yenera hizatons, and methods of the disecipline have not been probed in

any depth by curriculum developers. Consequently, developers have not
been in a position to seloct the most important resources of the
discipline. Rather they have utilized in a piecemeal fashion whatever
concepts seemed appropriate to their curriculum focus, such as family,
community social problems, or interygroup relations. ' As already mentioned,
in only one project was there an effort to systematically derive the

core concepts, generaiizations. and methods in order to assess the nature
of the resouices available for curriculum development work.

Another related problem is that few if any of the projects seem to
have developed a conceptual framework within which to orient the units
of study and the designs for inquiry. An example of this type of frame-
work 1s presented by‘Fox and others in their Social Science Education
Consortium publyégtiOn A Framework for Social Science Education (1973).
Their‘framework, reproduced on page 17, is an example of an attempt to
organize the dimensions of social psychology and related disciplines in
such a way that curriculum units cvan be developed and evaluated in rela-
tion to the core concepts, core methods, problem priorities, and desired
outcomes of the curriculum activity. We believe that this exemplifies
the type of analysis which must be done if the resources of the social
sciences are to be effectively utilized in curriculum development
activities,

Another conspicuous lack in almost all of the;projectS‘whicﬁ utilize
social psychological concepts and principles is the absence of any sys-

" tematic training in the use of the basic ingquiry methods of social
psychology. We~beligve it is even more important for curriculum content
to stress competency in utilizing the methods of social psychology than
to focus on the research knowledge and concepts generated by the scien-
tists. Although there is a growing interest in getting participative

.inquiry activities into the curriculum, there is still very little effort
to place a value on development of the skills of creating and using tho

\basic tools of good inquiry.

This lack of focus on the "methodological curriculum” has tended to
‘Wi
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produce a great many didactic and "progranmed" learning activities rather
than genuine self-directed inductive inquiry projects in which students
have generated search guestions and procedures for fact~finding.

h a discipline which has been developing as rapidly as social
psycholugy, it is natural that elementary and secondary teachers will
not have received vory adeguate training duxing their prescrvice educa-

tion programs. It is natural, therefore, that they would feel somewhat

TTrautious and inadeguate about using the concepts and inquiry methods of

the discipline. It seems unfortunate that many developers have paid
little attention to the teacher educatlon aspects of the Varlous curric-
ulum packages and materials. It is our observation that once the teachers
find out how involving and meaningful social-psychological inguiry activ-
ities are for the students, they will become ready and eager for signif-
icant inservice learning opportunities, partlcularly opportunities for
active learning projects similar to projects which they will, hopefully,
offer their students.

LS

Some Suygestions for Incorporating Social Psychology into the Curriculum

‘At the elementary level. It seems to us that the most i fective

social-psychological resources are relatively small units of study rather
thén total curricvlum seguences. Therefore, teachers should be encouraged
to find and try out séme "mini-packages." In this ﬁay teachers are able
to move cautiously in‘giving up their "tried and true” methods. They
have a chance to assess the reactions &f their pupils to new types of
activities--ones which help students focus on why we behave toward each
other the way we do, and_encouragé them to make direct observations of
groﬁp life and conduct little inquiry p;ojects with interview schedules
and observation check sheets.

One of the most important orientations to be adopted by teachers is
the attitude that they will learn along with their students, rather than
feeling that they must be "the expert" before they will risk entering
into a curriculum activity. From oux experience, one of the most moti-
vating types of social-psychological inguiry activity is for students to
become involved, in work with younger childyren, such as in the Cross-Age
Helping Program, and to use these experiences as a rasis for collecting

data, drawing generalizations, and converting their findings into actions
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#sather than responses on tests. (Lippitt et al. 1969) The usc of
trigger tapes, or trigger films, or trigger xole-playing episndon as a
springboavd for inquiry into the causes of social behavior is anothm
very effective .ype of design for socvial-psychological learnina projects,

At the secondary.level. There is a wide variety of options to be

explored here. Many have been indicatad in our earlier analysis.
Exploring and trying.out the various types of people-helping roles as

an occupational exploration is one of the most‘exciting undeveloped‘\\\\
opportunities in the secondary curriculum. At the present time there is
so little opportunity for students to explore some of the major types of
occupational activities which they will be considering and making deci-
gﬁons about in a few years.

Role~taking and simulation activities represent another great
poténtiality. At the present time very few of the simulation packages
on the_market focus on social psychology, as contrasted L0 sociology,
economics, and political science. Utilizing social research methods
in inquiry projects is another one of the highly-motivating ways Lo
explore the behavioral scisnce disciplines in the high schoecl. The
many issues and tvaumas of operating in the peer culture and finding
one's interpergonal idenf}ty point td.the use of social psychology to
help students.aevelop inquiry projects focused on exploring, evaluatina,
and experimenting with their own interpersonal relationships. There is
also a yreat challengue to get much more social-psychologival content
about group and integyersonal processe#ginto the curriculum»wcoﬁtent
focusing on eccnomic and political behavior and institutional, community,
and national life. Many of the most interesting and challenging problems
in these areas are social-psychclogical and can be stud}ed by developing
meaningful inquiry projects which make use of field work in the
community.

With this brief survey of current E!ends and potential opportunltxrs
for the use of social psychology in the curriculum, we must move on to
some ol the other equally important foci for application of social-
psychological knowledge and me hods to the functioning of elementar¥ andd
secondary education. E ‘

-
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&ﬁplying Social Psychology

to Instructional Leadership in the Classroom

. Phenomena ol the Classroom Leadership Situation

From the per. pectives ol their discipling, what are some of the
troublesome things social psychologists see as important aspects of the
insirn;lional leadership situation in the classroom? Here arve a fow
of the vlements:

l. a leadership role coercively injected into the group by the

institution,

2. cross-generation communication issues,

3. non-voluntary membership in the group, :

4. imposed grouping decisions as to who will be with whom to make

up the composition of the group,

5. externally assigned work tasks,

6. often meaningless and always imposed evaluation procedures for
assessing achievement,

7. similar work assignments and expectations for all members of
the group,

¥, unclear definitions of success and lack of meaningful rewards

for success,

9. uncomfortatle working environment, and

10. collusive .anti-teacher cliques.

One could go on with many additional observations, but these should
be enough to indicate the«perspectives;of social psychologists. Given
these, what are some of the implications for action--or for interventid;ziii
as the social psychologist might label it? :
Implications for Improving the Effectiveness of Instructional Leadership
koles

If the imposed adult classroom leaders were well informed about some
of the findings of social psychology relevant to the phenomena listed
above, they could take) action steps such as the followiny:

1. gdentify and acknowledye the peer leadership in the classroom

social structure and work out designs for collaborating with them in the

‘\
leadership of the classroom group. A variety of sociometric tools exist

.
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for assessing the leadership structure. In one classroom group, after
the instructor had utilized such a tool and identified the lbadership,\
he invited the top three student power fignres {(two .of them actively
anti-establishment) to meet with him and ﬁade the statement: “The
nchool gﬁﬁZﬁistrators and the Board of Rducation have said I'm supposold
to be a leader in this classroom. I know from our survéyw as I'm sure
you do, that you are important leaders in this group. Could we consider
what kinds of things the four of us could do as leaders to make things °
work better for everybody?” With this legitimization of their leader-
ship, the student leaders were free to come out from “underground" and
proved ready and able, as student leaders have in many situations; to
work collaborétively on planning for the welfare of the total group in
working out meaningful and interesting activities.

2. Recognize that social influence must be a two-way process.

Unless the class members can ﬁeel they have a significant role in plan;
ning and decising making, the§ are not likely to become highly involved
and committed to carrying through the learning tasks. If the goal

fcels external to them, it will not be a very significant source of
direction and motivation. Therefore, the effective instructional leader
finds a wide variety of ways to involve the total class in planning and

decision making, and to utilize volunteer steering committees and gro.p

representatives to make the planning more efficient, and to develop peer .

leadership in order to help distribute leadership responsibilities. The
total amount of student energy devoted to learniny activity goes up
dramatically when such processes have been meaningfully executed.

3. Provide optional choices of learning activities and subgroup

‘membershig§)‘ Many of the problems of required activities and non-

voluntary membership in the classroom group can be managed by the
creative development of personal decision-making options in the choice
of activities and of work partners for carrying out learning profécts.
Each subgroup can either delegate or choose its leadership and the
leadership responsibili*y13hou1d be clearly understood and accept.d by
peers. The teacher can then function as a consultant to these peer

leaders.

4., Jointly develop evaluation criteria and assessment procedures.

Sometimes learn%ng goals and contracts should be individual; sometimes

e
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they need to be a collective decision and responsibility of the group.

In either case it is social-psychologically sound to insure that the
criteria for successful accomplishments are mutually agreed on and that
the procvedures tor ovaluating such accomplishments arc clear.  Ih many
such situations tvachers and students have been excited to discdvvr that
the achievements they reilly value are the development of skills rather
than the ability to "give it back" on a test. Many ingenious ways for
assessing the development of competence have been collectively agreed on.

5. Celeorate progress. The single most effective support for

maintaining motivation to work on learning tasks is the clear recogni-
tion that progress-is being made, which means that steps toward-a goal
have been defined and stages of progress can be identified. When‘teach-
ers and students can mutually recognize and celebrate this movement,

there is a great enhancement of motivation and of supportive 'interpersonal

rclationships.,

6. Pay attention to the physical and social ecology of work.

Effective learning usually requires intensive interaction in small groups ‘ -
of three to five. Therefore, grouping decisions are some of the most
important decisions an instructional leader makes in designing an cffec- .
tive learning sequence. Various criteria for subgrouping are relevant to
various kinds of learning activities. Sometimes the relevant grouping
is in terms of the variety of talents, skills, and levels of sophistica-
tion that are nesded to make a good Qork group. Sometimes it is purely
a matter of optional interest choices. Other times it is in terms gf_
who can best represent the total group\in éarrying out some inquiry
mission.
For such subgroup activity to be carried out productively, the
physical ecology of the work space is very important. Can chairs be
easily clustered? Are the work tables far enough apart so that groups
do not interfere with each other? Are there places where subgroups can
go to do work if they are going to make guite a bit of noise, such as
making a tape recording or >lanning a role-playing episode?

7. Periodically review the process of work. If the group members

are to become interested in and committed to continuing the effective-
ness of their work and their collaboration, it is important to use data

collection procedures dhich‘will»provide feedback to the group or the

| .
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subgroup. Such feedback will tell the members how well they are doing
amd give them an opportunity to copsider‘ways of improving the efilec-
tiveness of their collaboration. A wide variety of tools for con-
ducting such brief “"process stop sessions® have been developed by
émcial psychologasté‘ -

These seven recommendapions for action are a sample of the types
of implications from social-psychological research that can be drawn
and utilized to cope with some of the crucial phenomena of instruc-
tional leadership indicated earlier. A élosely related set of phenomena

are noted in the next section.

Applying Social Psychology to the Functioning

of the Classroom Peer Group

Phenomena of Peex Group Operation in Learning Groups

Social psychologists find it very important toklook at the class-
room group as an example of a peer group which faces certain problems
and opportunities for development and must cope with various kinds of
issues of yroup operation. There ié the important fact that‘the class
group is supposed to facilitate the individual learning of each member.
This makes it quite different from those task groups which have a single
product as the goal of the group. What have social psychologists dis-
covered to be important issues about peer group functioning in the
classroom? -

1. It has been remarkable to discover that in many classrooms: the
majority of the students have the not%on that "helping each other" is
connected with the notion of cheating. - They have been taught by their
socialization into the educational system that helping each other is a
negative thing.

2. Students' failure to help each other is also attributable to
family experiences with sibling rivalry, as a result of which classroom
éeers Lend to have a competitive posture about educatiopal work tasks
rather than to see collaboration as a desirable pattern.

3. In many classroom groups there is a tendency for impulsive
anti-learning and anti-teacher students to gain great influence as "=

leaders because the other students maintain a "cobllusion of ignorance"

. E*!li’!‘
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about their feelings toward these rebels. Each student assumes that the
others are supporting and sanctioning such behavior and that thereforoe
their own neqative feelings must be in the minority. Actui 11y, question-
naires very frequently indicate that most of the students feel noygative
toward such anti-teacher or anti-school behavior and would like to seg
it rejected; but fear to take the initiative because of their assumptions
about the way others arc feeling.

4. Feer leaders often feel frustrated by the lack of recognition
and their leadership by the adult powe. Iigures. They, therefore, tend to
hecome rebellious, rather than collaborative. ‘

5. Much of the normal communication between group members which
would support group development is blocked by the routines and demands
of the adult classroom leadership.

6. There is also commonly a great deal of blocking by adults of
af fective subgroupings, such as clusters of boys and girls who like =ach
other or subgroups which are compatible in other ways. Adult leadership
tends to distrust or fear such subgroupings and therefore rejects and
drives underqground many of the patterns of potential collaboration which

exist in the group.

Implications for Coping with Peer Group Phenomena

1. 1Identify and recognize the unique individual resources of each

classroom member. Every member of a classroom group has certain unique

background experiences, knowledges, skills, and contacts with resources
that are relevant to various types of classroom activities. In some
classrooms the group has developed an intefview schedule for finding out
"who is good at doing what."” In one fifth-grade classroom, students
paired up to interview each other and then compiled a list of individual
resources which wefe posted on the wall as a directory of "who's good at
what around‘here." This recognition of individuality and legitimization
of the importance of personal resources as a source of contribution and
influence in the group usually has a very significant influence on self-
evaluation and the motivation to be an active contributor and learner.

2. Establish procedures for intervbeer resource use. A directory

such as indicated above can become the basis for a very active program

of peers seeking help from each other. The objective of the instructional
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leader is to develop a group norm which considers seeking help from a

fellow class member, a sign of strength rather than weakness. The

_amount of teaching and learning that can happen with this type of

mechanism is fai greater than the limited resources that a single
AN

~

teacher can give, \ -

\
3. Develop the group's own mechanisms of critical and supportive

feedback to its members. Often much of the energy of a potentially

good teacher must go into efforts at social control and close supervision.
The classroom peer group, even in the early elementary grades, has the
potentiality for collaborating on the development of its own norms con-
cerning desirables and unacceptable group member behavior. They can
decide on apprcgsiate procedures for giving critical feedback and
imposing appropriate sanctions; and they can give supportive positive
feedback. *

4. Develop norms for responsible subgroup activity. The rewards

of the subgroup work pattern are so great that the classroom group will
be ready and able to arrive at their own norms about the responsibility
of the subgroups for carrying out projects, providing their own leader- \
ship, asking for help from the teacher as a consultant when needed, and
meeting deadlines. Because of the special interests or work style of
some class members, the approbriate subgrouping may sometimes include
"subgroups” of a single individual.

S. Encourage subgroups to choose their own leadership and make

their own division of labor. Every group needs to face decisions when

selecting representatives wh? will be most appropriate for carrying out
certain tasks in the intereﬁﬁb&of the group. Letting subgroups select
their own leadership and make their own decisions about the division of
labor are critical aspects of effective peer group development.

6. Adopt the role of consultant,” Teachers can greatly facilitate

the‘learning process if they periodifally take the role of consultant to
the group, helping it to struggle with impulsive immaturity, to develop
skills in goal setting and conflict re blutioﬂ, and to cope with the
frustration of work achievement. If teadhers become consultants on work
strategies and on the interpersonal processes of group functioning, they
will greatly enhance the quality of education.

We hope this provides helpful examples of some of the ways in which
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the resources of social psychology can be applied in analyzing classioom
phenomena and drawiny implicaticons about effective courses of action which
make the teaching-learning process more produstive and execiting. Leaving
the classroom, we will now turn to a fourth area for applying social
psychology to the educational system and look at some of the phenomena of

faculty leadership and staff development.

»

Utilizing Social Psychology to Improve Staff Development,
Staff Funciioning, and the Role of the Administrator

Some Phenomena of Interest to the Social Psychologist

The social psychologist is very interested.in the fact that all small
classroom groups are embedded in a larger systéﬁ;4the school building with
its staff and many operations, including a distinctive leadership and
government system, as well as a relationship to cthe£ school buildings
and to the total system. Some of the phenomena which social psychologists
have observed and explored in the operation of building leadership, faculty
func-ioning, and total school opération are tl2 followihg:i

1. Although the faculty members work in close proximity to each
other in their classrooms, cope with many of thé same educational problems,
and explore similar educational problems and educational practices, there
is minimal communication between faculty members about their teaching
practices, and very little exchange of experience and sharing of experi-
mentation. Social psychologists have discovered that there are many
restraints felt by teachers against "blowing their own hoxrn” and many
restraints among colleagues about asking each other for help.

2. There are strong negative forces against working together in
various kinds of team teaching patterns. Typically, the skills of teaming
up and collaboration seem to be lacking.

2, Althéugh there is much discussion of individualizing instruction,
there is*remarkaily little sharing of information between colleagues from
one year to the next about individual students and their needs. In addi-
tion, the appropriate designs for individualizing student learning oppbr-
tunities are lacking.

4. Observation of faculty meetings indicates very low involvement

and participation in the meetings and in general a negative attitude
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toward time spent in such meetings. ‘

5. There is also a very negative attitude about beiny involved in
committee work since statf feel that it is a very low pxan:xty wr oven
a waste of time. \- " ®

0. Obseiving the role taking of principals, it is noted that a
majority of them prepare the agenda for staff‘meetingg by themselves and
demonstrate very little orientation toward or skill in leading discus-
sions, stimulating participaﬁion, or using subgroups.

7. Although many, even a majority, of the staff may feel qﬁite
critical of the leadership role of principals and wish they would change
their behavior in a variety of ways, there is a conspicuous lack of
staff initiative to yive feedback to the administrator or to volunteer
to share responsibility for various activities. \

8. The teachers, in fact the total staff, indicate §ery little
enthusiasm for seeking out and utilizing inservice growth experiences or
for becoming involved in-planning professional development programs for
themselves. Their attitude seems to be that ‘having completed a preservice
educational program and‘having been certified is eguivalent to "having
passed the test." |

é; Principals tend to see themselves as overburdened administrators
rather ®han as consultants to their staffs on professional educational
;prOblemsﬁ Their staffs tend to see them as evaluators and office workers
rather than as supportive colleagues and consultants.

10. There tends to be an active collusion hetween administrators
and their professional staffs to resist the involvement of parents in
the school program and to be negative about the utilization of volunteers
in the classrooms.

MTnis is a small sample of:-social-psychological observations and
data from various inquiry projects into staff functioning and administra-
tors' roles, What kinds of suggestions for actioun can we derive from

social-psychological experimentation? A few are listed below. -

Some Implications for ;ggroving Staff Leadersip and Operations

l. As in the relatlonshlp between students and teachers, it is
also crucial to institute two-way feedback procedures between principals

and their staff‘membérs. There are a number of tools available which



make it possible for principals and thei: staffs to periodically give
feeﬂbnck_about perceived strengths and weaknesses and to make uuggestions
for dusirable changes., The discussioné yrowing out of these data pro-
vide the major basis for developing both staff morale and support lox

an cffective and accepted leadership role.

<+ In buildings where it has been tried, one of the most successful
supports for staff development and relationships is to institute a regular
program for "exthange of practice sessions.” Through such a program
faculty members, working in small groups, can identify the resources
which they have to share (for example, successful teaching, supervisory,
and counseling practices) and utilize an interview and documentation pro-
cedure so that practices can bg gquickly documented and made available to
everyone. before instituting these sessions, howevef, it has been found
necessary to work first on the issue of restrained communication in order to
establish group norms for open communication about professional practices,

3. Concern for the year-to-year continuity of a child's learning
experience has led to the scs:duiing of teacher conference;puriodé\in
the spriny and the fall. By consulting each other during these periods,
teachers can pass con information about individual learners and insure a
continuity of learning opportunities for some of the students who are in
need of such understanding and support.

4. Faculty meetings need to be carefully planned in order to become
a vital part of building operation and staff development. They can be
preplanned by a rotating agenda committee. Every meeting should include
preriods of subgroup work on various agenda itams, and every agenda for
the one to one-and-a-half hour staff meetings should include a\thirty-
minute period focused on some kind of professional development activity.

5. Committee work should be done on a voluntary basis; appropriate
credit and rewards should be given.

6. The staff can be helped to take active initiative in defining
their own preferred kinds of inservice learning opportunities; and con-
sultants can be brought into the building to make inservice learning a
part of staff life. In addition, a staff norm can be established which
places a high value on the use of available human resources to improve
the quality of educé;ional experience. As a result, there can he an

active cross-age helping protram in the building~-one which adequately
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trains older students to work with younger ones on a voluntary basis,
Also there gan be an active use of parent voluntecrs and develojment
of special programs for recruiting and training elders to provide nome
unigue relationships with the pupils. ,

This is a brief sample of the derivations it seems appropriatu to .
make from a social-psychological analysis of the typical school situa-

tion with respect to leadership and staff relations,

Developing an Effective School Climate

with Social=-Psychological Resources

The total school climate and operation of the school building com-
munity involve considerably more than relations within the classroom
and relations within the faculty group. The total community of the
buiiding.must live together and wor& togethey harmonious}y and produc=
tively, with effective leadership of the operations. There are a variety
of phenomena of school climate which have been of interest to the social
psychologist.

!

Illustrative Social Climate Phenomena
1. One of the [irst things noteq_as that there sevm to be siweral
separate ang!relatively unrelated governance activities. One is the
student council, another is the faculty council or executive committce.
Still another is the school administrator, who works on plans and deci-
sions alone, or only with personnel from the central school administra-
tion office. The student council sees itself as being impotent and
haviny little relevance to important decisions and activities. The
faculty is not organized as a planning and decision-making gqroup and
also feels quite impotent. The principal tends to feel very much alone
in his decision making or only relates to the central office as a source
" of influence on such decision making. In general, there is very little
linkage between these "centers of gobernance" and nobody feels very
potent.
2. Lookdiny at the student council, we find that typically the
wrong students have been elected. This means that those students who

occupy genuine positions of influence and opinion making are not the
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ones who are elected--or try to get elected--as representatives and
leaders of the student council.

- 3. There are few or-no student-faculty committees. Even ad hoc
task forces lack student involvement. .

4. At least once a week there are mass assembly meetings of the
sthdent body. There is typically very little design, if any, [or getting
active participation of the students during these meetings or for yetting
them involved in‘any type of problem-solving concern or activity.

%. 'The whole program tends to separate and-segreqate the students
of different age levels, as well as to inhibit faculty collaboration.

6. There seem to be no clear criteria as to what should be regarded
as significant evidences of;productivity‘in either the learning process
or the action taking. It seems clear that the building's population is
able to celebrate sports victories but has no basis or tradition for

celebrating achievements of learning and action.

Improving School Climate

1. 1t appears crucial that the major governance of the school
building should be a decision-making and planning council with represen-
tation of students, teachers, administrators, and parents. The principal
would tunction as the leader of this yroup, and feel responsibility for
helping it pose questions, collect facts, make decig}ons.~and take~actioﬁ.

‘ 2. The principal makes systematic use of informal consultant panels
of the key opinion leaders within the student body and of the influential
figures within the faculty. The identification and utilization of the
real influentials provides the basis for feedback.and for two-way communi-
cation between the administrator, the student body, and the faculty.

3. A very important emphasis is placed on planning the learning pro-
gram, both at the level of the classroom and at the level of the total
building. At the building level, there is a joint planning task force
composed of volunteers and elected representatives from the student body,
the faculty, and the parents. \

~ 4. The total meetings of the building--the assemblies--are active
participative workshops that are well planned and designed by a planning
committee which includes students, faculty, and the administrator. These

assemblies are usually a combination of stimulating new input from outside
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resource persons and serious "implication thinking" by subgroups of

. three to five who think about the new input and feed in their ideas and
conclusions.
* 5. The total building has-.clear cut goals for the year and there

are total building celebrations as progress is made and goals are
achieved. The. total building community image of itself is that “we are
a productive and proygressive school and we have a lot of fun working at

this together and always experimenting to discover ways to improve."

Applying Social Psychology to the DeveloPmQQt

and Operation of the School Community

A social ?éyChologist is vitally interested in the wAys in which
the “significant others™ in the ;ife of a child impinge in constructive
oY non-constructive ways on the child's development--thei} interaction
patterns and their collaboration or ‘non=-collaboration with each other.
The school community certainly extends beyond the school building, if we
include all, those individuals who have an interest in the child's
learning success at school and an interest in the kinds of attitwics and
values the school 1s teaching and reinforcing. Let us look at some of
the phenomena whigh are of interest to social psychologists as they look

at the operation of the total school community.

A Look at the School Community

1. .In spite of its name and objectives, we note that :here is

conspicuous absence of teachers from P.T.A. meetings, and a resigned

acceptance of this absence, with negative feelings, onh the part of
parent participants. Of course, only a very small percentage of parents
participate.

2. Very few teachers have ever been invited to the homes of their
pupils. Some are guite angry about this and others say that they are

. glad it doesn't happen because it would be such a bother.
3. There is an almost complete lack of asking for volunteer work

. from parents, except for such occasional routine roles as providing

ll\\\\” transportztion for a field trip.

. 4. survey of after school activities reveals that students and

3 }b]w&
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parents very seldom have any significant discussion about the learning
tasks which students are supposed to work on at home. Some parents w?uld
liké\to be involved but are afraid to take the initiative. Others feel
that it is "none of their business."

5. When there are rumors of parent=-teacher meetings about activities
at school, some students express great apprehension about the dangers of
parents and teachers gettiny together, saying "I'1l]l bet it would make it
a 1St‘tougher for us if they got together."”

L.  When children distinguiéh themselves: people at school are likely
to attribute the success to a good school; but if children get into any
kind of trouble, these same people are likely to attribute this to "a bad
home."

7. There is an almost complete lack of diaiog among administrators,
parents, and teachers about how to deal with their joint respoﬁfibilities
and problems, such as motivating children, supporting work at school,
preventing rejection between peers, and supporting school work at home.

B, The incfeasing population of eldexrs who no longer have children ’
in school tend to vote against school financing and are guite negative

about the scheool program.

Some Derivations for Dealing with These Phenomena

1. There is excellent participation in the annual fall planning
institute of the educational community, in which parents, teachers, board
members, administrators, and older students.are involved. In mixed groups
they work.on defining important goﬁls and on ideas for implementing these
géals.

2. A wide variety of joint forces are involved in working on various
implementation projects. Stud§nt volunteers are actively involved in most
of the task forces.

3. At a parent-teacher meeting, a panel of parents and teachers are
starting a "trigger discussion”" on appropriate patterns of social rela-
tionship between parents and teachers. There is a very active expression
of feelings about "not being invited into homes" and members of the
audience pick up the discussion after the opening trigger dialogue.

4. The building has a volunteer coordinator of volunteers who have

been actively helﬁing the teachers identify what their needs for volunteer
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help are and actively recruiting among the parcnts and other community
people. There is a particular interest in recruiting and utilizana the
elders who have time, wisdom, and intercstiny hobbies and who neecd to
feel involved in the school, its program, and its fate.

5., Each semester there is an active, individual confeyence of
parent, teacher, and student about each student's progress and goals
for improvement.

5. Regular weekly seminars are conducted for parents by teachers
on "how you can help at home," and weekly =eminars are conducted [or
teachers by parents on "clues we've gotten from our children that might
help imprové the school program.”

This is a brief sample of implications for action that derive from

a social-psychological analysis of the dynamics of the school community.

Building thL Socialization Community

with Socigi:3§ychological Resources

~

Some Observations on the Socialization Community

By the soclalization community we mean all of the professicnal and
non-professional workers in the community, as w>l1 as their agencies and
vryanizations, which regard the rearing, cducating, protecting, cmployimi,
and hea;th of .children and youth to be a part of their responsibility
- and function. 1In our paper “"The Socializing Community" (Lippitt 1973),
we jidentified ten different sectors .f the community that exercise an active
influence on the growing-up process. They include formal education
agencies (public and private), the churches, the recresational agencies
serving children and youth, the legal enforcement and prctection agencies,
the therapeutic and rehabilitative services, the smployers of youth, the
political socializers, the parents, and older members of the peer culture.
Looked at from this perspective, the school is only one of the many

interest groups in the unity that have some responsibility for the

learning activities and opgortunities of the young as they grow toward
mature community citizensiip.

Social psychologists have obserwved and analyzed the function and
interrelations of the parts of the socializing community. They have

» >
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noted a number of phenomena which necd Lo be dealt with in providing a
high yuality environment for the development of children and youth. -
1. Many of these agencles and groups compete for the time of some
of the vhaialdren aqd youth‘-parggcularly upper- and middle-class youth-- .
and 1ynore other \p$rd to reach” populations, usually passing the buck
by attributing the re§$onsibility for working “with\that population"” to
other ayencies. \
2. The professionals and the laymen in the diifexenh socialization
sectors have quite different models in mind of what young people should
become, how to help them learn and grow, and.how they should behave.
3. Interviews with the leadership in the various sectors reveal a
great lack of knowledge of the various resources and programs of the other
agencies and groups.
4. There is a serious lack of coordination of programs, much dupli-
cation of services, and a pattern of non-cooperation in regard to the using
of common physical resources, common budget resources, and the human r2-
séurce pool of volunteers. o
\ 5. The sectors tend to compete for the avallable limited funds
rather than collaborating in making a case to the c&mmunity and society
for a more appropriate allocation of resources to the rearing and educa-
tion of the young. The gconomic and political leadership and the genera}
public must be influenced to change their priorities, since rearing, ecdu-
cating, and physical well-being of the young in our society receive a
much lower priority than in many other societies.
These and other similar observations and analyses lead us to a num-

ber of social-psychological derivations.

Some Derivations and Implications for Action

1. Almost all of the youth-serving and educational agencies and
orgarizations have policy boards made up of key citizens of the community.
There should be a coordinating council of board representatives and another
coordinating council of professional administrators from the various agen-

cies and groups to work together on consistent policies, programs, and

plans for the education and development of the children and youth in the -
cormunity.
2. In one community that explored the pocsibili: ies of coordination v
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there was a monthly meeting of the professionals and volunteers working
directly with youny people (including teachers, counselors, big brothers,
Sunday School teachers, club workers, and employﬁznt officers) to ex-
chanye successful practices with each other. They develbped a very suc-
cessful inventory of creative, successful practices for helping children
and youth grow up. \

3. There needs to be an annual interagency planning and roview
conference to evaluate collectively the progress of the proyrams and
their coordination and to project plans for the future.

4. A coordinating volunteer bureau needs to be developed to re-
cruit, train, place, and support volunteers working in all of the youth-
serving and youth-educating agencies, including the school system.

5. A directory needs to be developed and maintained that lists all
the programs and services available for children and youth.

6. The superintenéent of schools is one of the natural leaders to
take initiative and responsibility for the deveiopment of such coordi-
nating efforts. Instead of formulating the question as "what kind of
help and collaboration do the schools need from the community,” the ques-
tion needs to be formulated as "how can the school join with other peer
Juencies and organizations in the community to create an effective coordi-
nation of a high-quality program of services for children and youth in

the community?”

Applying Social Psychology to the Inservice Development

of Educational Leadership in Elementary and Secondary Education

Key Elements of Inservice Staff Development

Before scanning the 40 reports on insexvice training programs and
activities retrieved through ERIC, we listed what we believe are some: of
the key elements of inservice staff development from a social-psycho]uqica}
point of view. Here are the ones we listed: S

1. The training effort should be focused on peer yroups, clusters,
or staff units rather than individual;trainees‘ The reason for this
derives from cata about the critical importance of peer norms and rola-
tionshipg‘as supports for attitude and behavioral change. When attompting

to implement innovative educational practices, trainees need help to
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overcome the restraints associated with taking risks and deviating from

FPeer norms and practices. -
‘:b If possible, the training préQram should include all the members

of the educational team who impinge on the activities and environment of .

the studénts‘ This of course includes volunteers, para-professionals, .

specialists,'and building personnel, as well as regular professional

teachers. This is fieeded because of the 1ncon31stency of input, attituldes,

and values from dﬁfferent adult socialization agents in the child's envi-

faé%orb whlch resuits in rejection of adult influence.

3. The content of the inservice learning program should focus on
integrating personal development learnings with professional role skills
and the commitment to experimental, innovative performance. An important
ingredient of all such inservice designs would be opportunities for
behavioral skill practice that allow the trainees to try out in a safe,
non risk-taking environment the behaviors needed to actualize and imple-
ment the ideas and values acquired in their training activities. -

4. The inservice training activities should not be discrete eventy
but a sequence of activities and events related to cach other which yive -
a continuity ‘of support and opportunities for tryinc out learnings in
between sessions.

5. The leadership of the inservice training program should be a .
combination of inside and vutside resources developed as an inside-
outside training resource téam.

6. The inservice trainees should be actively inﬁolved in setting
the goals and defining the priorities of inservice training activities.

7. The program should include periodic evaluation of the utiliza-
tion of learnings and identification of additional needed professional
development opportunities..

8. The program of inservice training opportunities should be a
combination of voluntary choice and built-in proféssional time which is
a part of the regular work day. Inservice training activities should
combine ingredients of "company time allocations” and personal time
devoted to professional growth commitments.

9. The budgeting for inservicw uia.ning should include a "trainer-

of-trainer program” so that there is u . ign for continuous inservice .

Ve AY
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training of key personnel in the system as members of an inservice

training team.

vhservations on Current Insvrvice Training Activities

Wo recognize that the sample ol 40 inservice training projects aml
wtivities reported in ERIC is probably not represcentative of the yreat
1ange of inservice training activitics currently used in school uystoms.
But from our knowledye QY this larger varicty of activities, it is our
impression that the EﬁIC sample is more innovative and more oriented
toward the utilization of social psychology than the majority of the
programs. In terms of the criteria listed above, the following observa-
tions of a few current training activities seem to be guite crucial:

l. The focus of almost all the projects is on individual teachers
rather than staff units or other types of teams.

2. Although there is a strong interest in adding more social-
psychological content and materials about human relations, they tend to
tocus on either personai~growth, teaching skills, or ‘ome particular area
of content. There is very little evidence of integrating these three
foci.

3. There is also very little evidence of providing opportunities
for behavioral skill practice as part of thejtraining activities.

4. We found no example of programs focusing on the training of
para-professignals or volunteers, or of educational teams including
volunteers and para-professionals along with professional staff menbers.

5. There is a tendency for a program to focus either on diagnostic
sensitivity and skill {for example, training teachers to use Flaander's
interaction schedules) or on concepts and information. There 1s very
little indication cf a focus on problem-solving efforts, integrating
diagnostic training with intervention decisions and implémentation skills.

6. The training programs tend to be "one-shot” focal events, such
as workshops or institutes, rather than designs for continuity with
follow-up and periodic renewal activities.

7. There seems to be a primary dependence on the use of outside
trainer resources rather than on the utilization of outside-inside tecams.
There is very little evidence of a planned development of internal staff

traine:s at the level of the central school system office or at the level

e
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of school buildings.

1t seems quite appropriate to deneralize that only a relatively small
amount vt the knowledge from applied suvcial psychology abour conditions
and desiyns for professional development is being applied to the inscrvice

trainiyy activities of school systeams,

Implications for Improving Inservice Training

1. A major source of motivation to become involved in continuing
professional growth activities derives from personal involvement in the
setting of program goals and professional development goals and in the
settiny of the criteria for evaluation of performance. Therefore, a
critical ingredient of every inservice training program should be personal
involvement in goal setting and evaluvation criteria,

2. Because the school building is the key functional unit of the
school as a social system, the building should be the focus for planning
‘and~dpsigning inservice training activities. Developing a resource team
to design and give leadership to inservice professional growth activities
is a top priority. This team should include the best resource person or persons
available from outside the school system who have training in applied
behavioral science and resource persons from the inside who have time
and responsibility allocated for inservice training activities. A
desirable objective, sorely needed to spearhead and maintain a profes-
sional development program, would be to create a professional development
"~ team in each building as the resource for leadership, coordination,
diagnosis, and feedback.

3. The continuing inservice development prdéram needs to include
orientation and practice in selecting and using resource persons and mate-
rials which all participants can define or are helped to define as rele-
vant to their own development needs. A good inservice development pro-
gram will develop a directory of the available resource materials and
persons which have been discovered to be rglevant to the needs of the
staff members. It is particularly important that these resources include
materials which provide the trigger for skill practice and strategies of
innovation. ‘

4. Opportunities for individualization of instruction are just as

important at the staff development level as they are at the level of



3%

classroom learning. Therefore, iﬁ is important that the design for
inservice learning include opportunities for a variety of optional
interest groups to have continuing projects of personal and professional
development with whatever resource persons and materials are needed to
support their activity. ‘ ‘

5. The support for continuing motivation and effort are crucial to
any program of staff‘growth and development. This involves the utiliza--
tion of such crucial social-psychological principles as group decisions,
commitments to peers in regard to one's growth, stated objectives, time
commitments, and a system of recognition for progress and significant
effort. A prdgram of evaluation and feedback, periodic renewal sessions
with resouréé pe(éons and materials, a supportive peer group, and the
motivation that comes from a sense of personal growth and growing
satisfaction with the significance of the self as anﬂ;mportant contribu-
tor to the lives and fate of others are all elements which will support
participation in and use of the program. \ '

6. We have already mentioned that a design for continuing exchange
- . -

of innovative practices and a sharing of failures and successes in experi-

mentation is one of the most important ingredients of a continuing profes-
sional growth program. This requires the utilization of some of the
tools which have been developed for intervieying and for documentation,
identification, and evaluation of innovative educational practices in
teaching, administration, counseling, or any other major role function.

7. Yo deal with the important problems of "vertical communication”
between staff members of different levels of training and responsibility,
another crucial element of inservice training design is development and

support of "vertical educational service teams," such as a classroom

" teacher and the team of para-professionals and volunteers who together

have the responsibility for delivering educational services to the same
group of young learners. Leadership training for the team leader and
team trainindg” for the total team represent some of the most critical and

rewarding ingredients of a vital staff development program.
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Applyinyg Social Psycholoygy to the Educational Tasks

of Long=- and Short-Ranye Planning

Most planning for the future in education, as well as an other tune-
tions ol society, tends to focus on economic trends and projections ol
technological developrments. Relatively little attention is given to
‘projecting changes and ‘trends in areas of social~-psychological develop-
ment. Therefore, we would like to illustrate four ecxamples of projec-
tions that many futurists ggree on and that require the application of
social psychology in educaiional planning in order to deal creatively

with these directions of change and development.

Trend l: Occupational Changes toward Human Services Careers

Several studies of the future predict that current occupational
trends will continue toward more and more service jobs--those providing
services of various kinds to other human beings rather than rélating
primarily to machines, the soil, or other parts of the physical and
teciinological environment. The predictions are that by 1980, 75 percent
of the jobs will be human sexrvice activities. This prospect provides a
tremendous confrontation for the curriculum in elerentary and secondary

“oducation. The basic skills required for these human service jobs arc
those of interpersonal relations and sensitivity to the frelings and
needs of other people. There is very little in our current curriculum
that focuses on th s kind of learning activity, although we do have a
growing number of creative illustrations of the possibilities of devel-
oping curricula in the areas of f;terpersonal and social relations and
human services., Many of the most relevant curriculum activities at the
present time are labeled as “extra curricular,” such as those that pro-
vide students with an opportunity to volunteer for various kinds of com-
munity service activities and the programs of cross-age helping which
provide studen;s with an opportunity to volunteer and receive training
for helping gﬁgnger students with a wide range of learning opportunities.
2‘.’F,3 Teaching applied social psychology and providing laboratories in social
relations will increasingly become of critical importance as a basis of

support for a wide variety of occupational choices and skills.
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Trend 2: Changes in Life Style and Achievement Motivation

Most projections by futurist scholars indicate significant changes
in attitudes toward achievement, work, and other crucial aspects of
life style. It is predicted that there will ko less and less tolerance
for spending time and energy on what is felt to be meaninglgss or boring
work activity. Already many companies are utilizing basic social psy-
chology to experiment with ways of making work more meaningful, such as
shifting from monotonous assembly lines to production teams which work
toyether collectively to create the total product rather than carry out
fraymented aspects of the work task. The balance between leisure time
anc work will shift and each individual will have more and more con-
fronting decisions about how to spend time which is not yequired for
maintaining the basic economic necessities of life. These changes con-
front the school with exciting curriculum challenges such as developing
,significant 1e§rning sequences focused on life planning, developing and
clarifying personal values, and experimenting with meaningful decisions

about work, play, voluntary service to the community, and self-development.

Trend 3: Changes in Relations between the Generations

There is general agreement ambng futurists that there will continuc
to be major changes in the patterns of famil .ife, in parent-child
relations, and in relationships between olders and youngers in the
society. Marcaret Mead has suggested that because of the greater rate
of change in society, life style, and value orientations, the olders must
develop just as active a sense of responsibility.and skill for learning
from the youngers as the youngers must develop toward the olders. There
is growing evidence that elementary and high school students find it
rewarding and easier to interact and receive counseling from the "grand-
parent generat;on" than from the parent generation. This fact is being
used very creatively in a number of school systems.

The sexual revolution is confronting the school with critical and
exciting resgponsibilities for designing basic learning materials and
opportunities in the areas of male-female relationship development and
collaboraticon. Similar opportunities confront the schools in the appli-
cation of social psychology to value inguiry and to decision making

about the use of chemical stimulation and other approaches to extending
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and intensifying human experience\in all dimensions.

The trends toward equalizatioh\of power between the elders and the .
youngers in the soviety means that &hp sthuol . faces a tremendous roespon-
sibility in ocducating the youny to \it‘\\}\:lnp croative and effoctive skilis .
in Jdealing with vonlrontations with nutﬁgrity and in negotiations arvmand
ditferences in values and needs. Therce fs\a particular responsibility to
train students in skills of collaboration sgth very heterogencous groups,
composed of people of different ages, sexes.\@nd races, and of different

ethnic and natiosnal backgrounds. N\

3

\

A

Trend 4: Changes in the Meaning of Education

One of the most basic learnings from social-psychological research
is that voluntary involvement and commitment to a learning task is cru- -

h > » » . k] \
cial to the internalization and utilization of that learning as a part

- of one's intellectual and behavioral resources. Trends toward equaliza-

tion of power between producers and consumers, between teachers and
learners, and between helpers and clients clearly means that the school ‘ i
will increasingly be facing the challenge and responsibility of discov-
eriny ways of creating learning opportunities and programs which arce .
based on voluntary participation and commitment and therefore have a
strong base of sharing and planning between teachers and learners. Social
psychology has a great deal to contribute to such issues as the appro-
priate size of learning groups for various types of learning activities,
ways of developing peer group nomms which will provide the continuing
support for the motivation to learn, and styles of leadership by teach-
ers which will provide exciting stimulation to growth rather than the
apathy, resistance, and low-level participation which are so typical in
todayjs tlassrooms.
i1t is indeed possible to use social-psychologyical knowledge in edu-
cational planning. We have found it very exc.ting, in working with school
boards and administrator-teacher teams on the challenges of long-range
planning, to discover their great readiness to utilige applied social
psychology in the planning procéss and in clarifying significant imaqges
of the future which are relevant for planning; and then to work through -
a disciplined process of implication statements and alternative for action;

and to organize planning task forces to involve the staff, parents, and .
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students in arriving at meaningful consensus and commitment to goals
for creative development of the educational process and the educational

community.

Apolying Social Psychology to the Utilization of ‘Social Rnowledye

for Improviny Education and Coping with Resistance to Change
L 4

One of the most serious confrontations in all arcvas of human enter-
pPrise is the tremendous lag between the discovery of new knowleduyn and
its utilization to improve the various functions of society. This s
critically true in all areas--business enterprise, political legdership,
the delivery of health care, the functioning of the church, tﬂgaipera-
tion of the schools, the growing of fooa, social welfare practice, and
the maintenance of human and physical ecology. Some areas have been
more effective than others in discovering ways of identifying significant
new knowledge and moving more rapidly to utilize it. Agricultural prac-
tice is probably our best example of achievement in this area. This is
due in a high degree to the systematic procedures and human roles which
have been developed to bridge from basic research in agricultural oxperi-
ment stations to demonstration farms to the dissemination ol tented,
validated new applications to the aygricultural practitionhers=-the larmers.
This has becn done through a network of county vextension agentn, group
meetings, and précedures to show the feasibility of new practices and to

teach the skills of utilizing new tools and procedures‘

Current Utilization of New Knowledge in Education

The field of"ducational practice is making slow but significant
gains in closing the gap between the discovery of new knowledge and its
use. Some of these gains are based on the improvement and use of tech-
nological facilities, such as computers, and on improved communication
strategies. The crucial issues of utilization of\new knowledge are
social-psychological in nature. They have to do with problems of atti-
tude change, value clarification, decision making, and group dcvelopment,
as well as with the action research process of collaborative try-ocut

evaluation and adaptation of new concepts and practices to mect the neecds



of specific local situations. In recent ycars, Rogers (1962), Havelock
{1970), and others have clarified the procedures which educators nesd to
use—in order to close the gap between knowledge and its application in
oreative educational practice. As yet, very few schools have seriously
coped with this challenge in developing staff roles and procedures to
search for and identify relevant new ideas and préctices and to convert
them into processes of demonstration tvyout and inservice training.

Such processes are critical if the leadership of a school system seriously
wishes to utilize the resources of knowledge for the systematic and

continuing improvement of the guality of education.

Social-Psychological Processes for Planning Change

The social-psychological processes of change are of increasing inte-
rest to educators. The classroom teacher must learn the strategies and
skills of the change-agent as they apply to the changing of anti-learning
attitudes or the norms of group avoidance of work and accountability. The
principal must learn to deal with the apathy and ‘nertia of staff involve-
ment in committees, working with parents, and using volunteers. The super-
intendent must learr the strategies and techniques of conducting dialoy
between community groups with conflicting values ;gbut education and the
ways of involving the political and economic leaders of the community in
the support of education.

The social psychologist sees some common derivations of change-agentry
in all of these situations. For example: ’

1. Key members of the “target-for-change" population (for example,
students, faculty, community) should be involved in thinking through and
designing the steps of action.

2. The change agent must avoid labelling “"resistance to change" as
bad. It is a natural response of caution. Targets of change should
question the advantages of new ways and the motives of change agents.

* 3. Usually a small tryout step to "see what it would be like" is an
appropriate first step toward change.

4. A key aspect of change strategy is to have a stepwise plan, with
careful evaluation of progress toward the chanyge goal and "celebration of
small successes,” rather than frustrated depression because "we are so .far

from where we ought to be.”
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5. Planners of change goals and change actions must explore ahead
- tu locate possible undesirable side-effects, backlashes, and traps ol
non=involvament of those whose participation is necded.

. Unless those who are the targets ol change are involved an the
vltort as collaborators, failure or short-lived.succesa is almost a
vertainty.,

7. Asking for feedback, and listening to it, and roevising one's \
eifforts on the basis of it are core skills of all effective change
agents. )

All of us are, and need to be, change agents if we are to be effec-
tive educators. But unless we function with awareness and planfulness,
our change ef{forts are likely to be sensitive wostly to our own needs
and insensitive to the needs and readiness of others. So, "planned
change" is a crucial part of the process of improving the quality of

all aspects of education.

b Using Social Psychologistg as Resources

1

Social psychologists, like the professional in any discipline, are
by no means a uniform breed. They present a very wide spectrum of orien-
tations and interests-~from individuals preoccupied almost exclusively
with laboratory experimentation to those who have their main interesis
in studying the various phenomena related to the communication of ideas,
including educational ideas. They differ greatly in their values and
interests, and in their readiness and ability to provide consultation to
those in the community who have an interest in finding ways to improve
the processes of leadership, decision making, and social functioning.

We have observed a great variety of creative uses of social psychologists
by school systéms and have identified the following nine patterns of
utilization. ‘

1. As a Research Retrieval Resource. The educational administrators,

or a committee or task force in the school, may be interested in discov-

- ering research relevant to the development of effective grouping prac-
tices. Many social psychologists can be of great assistance in identi-
1}
» fyira research relevant to the questions of group size and composition,
Q

ERIC ‘00053



~|‘l\

lpinyg Create sume appropriate yeneralizations, and helping a committoce
derive implications from these genecralizations to test out in practical e
experimeontation. This research Jderivation énﬂ identification procedure
has boeen developed as a practical tool Th the report entitled 'ihe
ﬁesearch Derivation Conference" {Lippitt 1971).

2. As a Referver to Other Resources. Another relatively simple use

of social psychologists, as well as other scholars, is to make an appoint-
ment to interview théh about a particular area of interest, seeking refer-
rals to resource literature which may be relevant for the educator or . 3;
the educational 'team to pursue through reading and also 1ocat1ng other

resource persons who may be identified by the first 1nformant, o o

3. As_a Consultant to Top Leadership. Some school aﬂmlnlstrators

have found it very appropriate to employ a procedure frequently used by
industrial mana&bment of making a continuing periodic use of a social
psychologist as a consultant on gquestions of leadership strategy and
decasions about organizational structure and functioning.

4. As a Member of a Periodic Assessment Team, A number of school

systems have recognized that in dealing with guestions of accouwntability
and in making continual effb;}s tq impr>ve the quality of education
there is need for a procedure of periodic review by "visiting teams.”
Such teams can make an objective revieqc become sensitive to both effec-
tive change and recistances to change, give the kind of feedback needed
by the school system to continually improve its structure and processes
and to provide motivation by objective evidence of progress and by
clarification of values and gQ 1ls.

5. As Curriculum Develngent Demonstri.tors. Taking the model of

the demonstration farm in agriculture, several school systems have made
temporary use of social §sychblogiwts to function as classroom teachers
in the development of new curricula in arveas of core psychological con-
tent, such as behavioral science course; in social studies and courses
in human relations, interpersonal relations, family development, and life

-

planning. Usually one or two rejgular teachers work with the temporary

resource person to develop the content and procedures and to continue d

the cburse after the temporary assignment of the outsider is completed. o
6. As an Educational Innovation Consultant. Perhaps one of the

most fregquent uses of the applied social psychologigt is as a consu%tant' N

~

4
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to some internal team which has a responsibiliyy for improving some
aspect of the educational program, such as curr:culum, tvachinmy meth-
vdolojies, school ygovernment, school-parent relations, or schooi-
community relations. In this role the social psychologist works with

Lhe inside team to vlarify objectives and plan steps ol action, and .
olten functions as a process consultant in helping the group look at '
their own procedures in order to becoje more effective as a working team,

7. As an Inservice Trainer. One of the most fregquent uses of the

applied social psychologist is as a leader of an inservice training
activity for classroom teachers or administrative leaders in the school
systerm. There is a trend for this inservice training activity to be a
~ontinuing series of sessions rather than the "one-shot affair in the
all.”

B. As a Trainer of Internal Change Agents. Probably one of the

most effective uses of the social psychologist is as a consultant trainer
of members of the school system staff who have been delegated the inle
of serving as internal "education improvement agents” in the sysiem or
in their particular buildings. Several hfghly successful models of thin
process have been demonstrated. One of the most effective has been to
develop "education improvement teams" in each school building, with the
principal beiag one of the members of the team and with the outside
behavioral scientist conducting a seri2s of intensive traininy scssions
with the teams and then providing continuing consultative support as
teams experiment with various improvement projects in the operation of
their buildiﬁg and in the teaching activities within the classroom.

9. As Third Party Linkers to Other Systems in the Community. One

important but relatively undeveloped-use of arplied social psychologists
is to help the school 1eadership~693:$3p coordinating and collaborative
relationships with the leadership of other systems in the community that
are involved in the education and development of its children and youth.
It has been found that there is great value in an objective and skilled
"third party" providing some of the leadership in the explorations of
collaboration among the key policy and program leaders of the various
community- enterprises.

We hope this will provides a suggestive inventory of some of the
ways in which educational leaders have been utilizing the resources of

-

v
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external social-psychological consultants. Even though it is incomplete,

we hope it triggers ideas for experimentation.

.

voncluding Reflections and Recommendations

. -
We hope these paywes have opened up some perspectives abonl the poten-

tial resources of social psychology for readers in partacuiar leadership
roles and areas of responsibilities.

The tool kit bibliography which follows points the way to some further
resources. The resnurces of ERIC are still another available majox
resource as are the publications of the Social Science Education Consortium
{SSEC). Another important resource wiil be the Consultation Network of
the Social Science Education ponsortium. The Network is expected to be
functioning by mid-1975. Network consultants will be certified os skilled
profeséicnal helpers in one or more of the following sreas: ERIC utiliza-
tion, curriculum deveiopment, curriculum analysis, curriculum program i
planning, inservice training, and classroom learning technoloyies. The
SSKC also of fers professional training workshops for educativnal pravti-
tioners to help bridge the gap between social science concepts and re-

sources and their ytilization in educational practice.

.Y
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A SELECTED TOOL KIT OF AVAILABLE RESOURCES

The following inventory of resources with a social-psychological
[}

locus attempts to link the reader to carefully selected materials which

are available to the educational practitioner who does not have access

to scholarly libraries of journals.

This Tool Kit vpresents the social-psychological resources in six

different categories:

1.

125

w
3

(‘%

Educational Social Psychology: General Resources

Social Psychology: The Cu;yiculum

Social Psychology: The Classroom Teacher's Role and the Peer
Learning Groﬂp

Social Psycholggy: Starff Leadership, Staff and Schogl Climate
Development k

Social Psyzhology: The Development of the School C unity and
the Educational Community

Social Psychology: Knowledge Retrieval and Utilization

For these resources available through the ERIC system, we have included

educational document (ED) numbers in the appropriate citations (for

example, ED 052 154). If an ED number had not yet been assigned when

this publication went to press, an alternative identification number is

given (for example, SO 007 911).
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